ame: MARY REDDEN (11222)
uilding: HS EAST
rade: None

=)

Half Hollow Hills

CENTRAL SCHOOL DISTRICT

Teacher Informal Observation - Independent

ssigned Administrator: MELFI, MICHELLE

ubmitted By: MELFI, MICHELLE
cknowledged By: REDDEN, MARY
nalized By: MELFI, MICHELLE

User Information
Title: TEACHER

Department: HS SPED

Evaluation Type: Teacher 3

Evaluation Cycle: 09/01/2018 - 06/30/2019
Date Submitted: 06/20/2019 9:00 am EDT
Date Acknowledged: 06/20/2019 3:00 pm EDT
Date Finalized : 06/21/2019 9:49 pm EDT

date of Observation
lime or Period:

srade Level/Subject:

6/10/2019
Period 2

Integrated Co-Teaching Living Environment

main 2: Classroom Environment

alf Hollow Hills Observation Rubric Do

Criteria

2a:
Creating an environment of
respect and rapport

2b:
Establishing a culture for
learning

2c:
Managing classroom
procedures

2d:
Managing student behavior

2e:
Organizing physical space

Highly Effective

Instructional time is maximized
due to efficient classroom
routines and procedures.
Students contribute to the
management of instructional
groups, transitions and/or the
handling of materials and
supplies. Routines are well
understood and may be initiated
by students.

Student behavior is entirely
appropriate. Students take an
active role in monitoring their
own behavior and that of other
students against standards of
conduct. Teacher's monitoring of
student behavior is subtle and
preventive. Teacher's response
to student misbehavior is
sensitive to individual student
needs and respects students.

The classroom is safe, and
learning is accessible to all
students including those with
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Effective

Teacher-student interactions are
friendly and demonstrate
general caring and respect.
Such interactions are
appropriate to the ages of the
students. Students exhibit
respect for the teacher.
Interactions among students are
generally polite and respectful.
Teacher responds successfully
to disrespectful behavior among
students. The net result of the
interactions is polite and
respectful, but impersonal.

The classroom culture is a
cognitively busy place where
learning is valued by all with
high expectations for learning
the norm for most students. The
teacher conveys that with hard
work students can be
successful; students understand
their role as learners and
consistently expend effort to
learn. Classroom interactions
support learning and hard
work.
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Developing

Patterns of classroom
interactions, both between the
teacher and students and among
students, are generally
appropriate but may reflect
occasional inconsistencies,
favoritism, and disregard for
student's ages, cultures, and
developmental levels. Students
rarely demonstrate disrespect
for one another. Teacher
attempts to respond to
disrespectful behavior, with
uneven results. The net result of
the interactions is neutral:
conveying neither warmth nor
conflict.

The classroom culture is
characterized by little
commitment to learning by
teacher or students. The teacher
appears to be only "going
through the motions," and
students indicate that they are
interested in completion of a
task, rather than quality. The
teacher conveys that student
success is the result of natural
ability rather than hard work;
high expectations for learning
are reserved for those students
thought to have a natural
aptitude for the subject.

Some instructional time is lost
due to only partially effective
classroom routines and
procedures. The teacher's
management of instructional
groups, transitions, and/or the
handling of materials and
supplies is inconsistent, leading
to some disruption of learning.
With regular guidance and
prompting, students follow
established routines.

Standards of conduct appear to
have been established, but their
implementation is inconsistent.
Teacher tries, with uneven
results, to monitor student
behavior and respond to student
misbehavior. There is
inconsistent implementation of
the standards of conduct.

The classroom is safe, and
essential learning is accessible
to most students. The teacher's
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Ineffective

Patterns of classroom
interaction, both between the
teacher and student and among
students, are mostly negative,
inappropriate, or insensitive to
students' ages, cultural
backgrounds, and
developmental levels.
Interactions are characterized
by sarcasm, put-down's, or
conflict. Teacher does not deal
with disrespectful behavior.

The classroom culture is
characterized by a lack of
teacher or student commitment
to learning, and/or little or no
investment of student energy
into the task at hand. Hard work
is not expected or valued.
Medium to low expectations for
student achievement are the
norm with high expectations for
learning reserved for only one
or two students.

Much instructional time is lost
due to inefficient classroom
routines and procedures. There
is little or no evidence of the
teacher managing instructional
groups, transitions, and/or the
handling of materials and
supplies effectively. There is
little evidence that students
know or follow established
routines.

There appears to be no
established standards of
conduct, and little or no teacher
monitoring of student behavior.
Students challenge the
standards of conduct. Response
to student's misbehavior is
repressive, or disrespectful of
student dignity.

The physical environment is
unsafe, or many students don't
have access to learning. There

ic nAanr alinnmant hatwoaan tha



resources, including computer
technology. The teacher ensures
that the physical arrangement is
appropriate to the learning
activities. Students contribute to
the use or adaptation of the
physical environment to
advance learning.

activities. Teacher makes
effective use of physical
resources, including computer
technology.

Rubric Score: 18.47/20

is moderately effective. Teacher
may attempt to modify the
physical arrangement to suit
learning activities, with partial
success.

resources, including computer
technology, and the lesson
activities.

Domain 2 Rubric Score Report 4

Rubric
| Teacher Domain 2
TOTAL:

domain 2 Average 3.69

Progress

10f1
10f1

“omments and Recommendations:

iteractions between Mrs. Redden and Dr. Stabile, co-teacher, and their students were highly respectful, demonstrating genuine warmth and caring. 1
'as evident that students were at ease asking questions and adding to the discussion. The classroom represented a cognitively vibrant learning
nvironment with the teachers conducting engaging discussions and the students actively participating in the lesson. Effective routines and
rocedures between Mrs. Redden and Dr. Stabile resulted in little loss of instructional times. Student behavior was generally appropriate with Mrs.
edden utilizing effective strategies to refocus students and keep them engaged in the lesson.

Score Max Criteria
18.47 20 5
18.47 20 5

Avg Last Completed
3.694  06/20/2019
3.694

he room was arranged with desks in rows facing the board in the front of the room. Lab stations were located along the side and back walls for
tudent use, Educational posters were displayed on the wall and a multitude of laboratory equipment was available for classroom use.

3: Instruction

alf Hollow
Criteria

3a:
Communicating with
students

3b:
Using questioning / prompts
and discussion

3c:
Engaging students in
learning

s Observation Rubric Do

n3
Highly Effective

The teacher links the
instructional purpose of the
lesson to student interests; the
directions and procedures are
clear and anticipate possible
student misunderstanding.
Teacher's explanation of content
is thorough and clear,
developing conceptual
understanding through artful
scaffolding and connecting with
students' interests. Students
contribute to extending the
content, and in explaining
concepts to their classmates.
Teacher's spoken and written
language is expressive, and the
teacher finds opportunities to
extend students' vocabularies.

Teacher uses a variety or series
of questions or prompts to
challenge students cognitively,
advance high level thinking and
discourse, and promote meta-
cognition. Students formulate
many questions, initiate topics
and make unsolicited
contributions. Students
themselves ensure that all
voices are heard in the
discussion.

Virtually all students are
intellectually engaged in
challenging content, through well
-designed learning tasks, and
suitable scaffolding by the
teacher, and fully aligned with
the instructional outcomes. In
addition, there is evidence of
some student initiation of
inquiry, and student
contributions to the exploration
of important content. The pacing
of the lesson provides students
the time needed to intellectually
engage with and reflect upon
their learning, and to consolidate
their understanding. Students
may have some choice in how
they complete tasks and may
serve as resources for one
another.

Effective

The instructional purpose of the
lesson is clearly communicated
to students, including where it is
situated within broader learning;
directions and procedures are
explained clearly. Teacher's
explanation of content is well
scaffolded, clear and accurate,
and connects with students'
knowledge and experience.
During the explanation of
content, the teacher invites
student intellectual engagement.
Teacher's spoken and written
language is clear and correct.
Vocabulary is appropriate to the
students' ages and interests.

While the teacher may use
some low-level questions, he or
she poses questions to students
designed to promote student
thinking and understanding.
Teacher creates a genuine
discussion among students,
providing adequate time for
students to respond, and
stepping aside when
appropriate. Teacher
successfully engages most
students in the discussion,
employing a range of strategies
to ensure that most students are
heard.

The learning tasks and activities
are aligned with the instructional
outcomes and are designed to
challenge student thinking,
resulting in active intellectual
engagement by most students
with important and challenging
content, and with teacher
scaffolding to support that
engagement. The pacing of the
lesson is appropriate, providing
most students the time needed
to be intellectually engaged.

Developing

Teacher's attempt to explain the
instructional purpose has only
limited success, and/or
directions and procedures must
be clarified after initial student
confusion. Teacher's explanation
of the content may contain
minor errors; some portions are
clear; other portions are difficult
to follow. Teacher's explanation
consists of a monologue, with no
invitation to the students for
intellectual engagement.
Teacher's spoken language is
correct; however, vocabulary is
limited, or not fully appropriate
to the students' ages or
backgrounds.

Teacher's questions lead students
through a single path of inquiry, with
answers seemingly determined in
advance. Alternatively the teacher
attempts to frame some questions
designed to promote student thinking
and understanding, but only a few
students are involved.

Teacher attempts to engage all
students in the discussion and to
encourage them to respond with one
another, with uneven results.

The learning tasks or prompts
are partially aligned with the
instructional outcomes but
require only minimal thinking by
students, allowing most students
to be passive or merely
compliant. The pacing of the
lesson may not provide students
the time needed to be
intellectually engaged.

Ineffective

The instructional purpose of the
lesson is unclear to students and
the directions and procedures
are confusing. Teacher's
explanation of the content
contains major errors. The
teacher's spoken or written
language contains errors of
grammar or syntax. Vocabulary
is inappropriate, vague, or use
incorrectly, leaving students
confused.

Teacher's questions are of low
cognitive challenge, single
correct responses, and asked in
rapid succession. Interaction
between teacher and students is
predominantly recitation style,
with the teacher mediating all
questions and answers. A few
students dominate the
discussion.

The learning tasks and
activities, materials, resources,
instructional groups and
technology are poorly aligned
with the instructional outcomes,
or require only rote responses.
The pace of the lesson is too
slow or rushed. Few students
are intellectually engaged or
interested.
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Using Assessment in
Instruction

3e:
Demonstrating flexibility
and responsiveness
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into instruction, through
extensive use of formative
assessment. Students appear to
be aware of, and there is some
evidence that they have
contributed to, the assessment
criteria. Students self-assess
and monitor their progress. A
variety of feedback, from both
the teacher and peers, is
accurate, specific, and advances
learning. Questions/ prompts/
assessments are used regularly
to diagnose evidence of learning
by individual students.

Teacher seizes an opportunity to
enhance learning, building on a
spontaneous event or student
interests or successfully adjusts
and differentiates instruction to
address individual student
misunderstandings. Teacher
persists in seeking effective
approaches for students who
need help, using an extensive
repertoire of instructional
strategies and soliciting
additional resources from the
school or community.

P,
during instruction, through
monitoring of progress of
learning by teacher and/or
students, resulting in accurate,
specific feedback that advances
learning. Students appear to be
aware of the assessment
criteria; some of them engage in
self-assessment. Questions/
prompts/ assessments are used
to diagnose evidence of
learning.

Teacher promotes the
successful learning of all
students, making minor
adjustments as needed to
instruction plans and
accommodating student
questions, needs and interests.
The teacher persists in seeking
approaches for students who
have difficulty learning, drawing
on a broad repertoire of
strategies.

Rubric Score: 18.98/20

MS5LISIILIIL 15 USCU SpUl uuItUIy
to support instruction, through
some monitoring of progress of
learning by teacher and/or
students. Feedback to students
is general, and students appear
to be only partially aware of the
assessment criteria used to
evaluate their work but few
assess their own work.
Questions/ prompts/
assessments are rarely used to
diagnose evidence of learning.

Teacher attempts to modify the
lesson when needed and to
respond to student questions
and interests, with moderate
success. Teacher accepts
responsibility for student
success, but has only a limited
repertoire of strategies to draw
upon.
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or monitoring of student
learning; feedback is absent, or
of poor quality. Students do not
appear to be aware of the
assessment criteria and do not
engage in self-assessment.

Teacher adheres to the
instruction plan in spite of
evidence of poor student
understanding or students' lack
of interest. Teacher ignores
student questions; when
students experience difficulty,
the teacher blames the students
or their home environment.

_

Domain 3 Rubric Score Report

Rubric

tl Teacher Domain 3

TOTAL:

domain 3 Average

3.8

Progress

10f1
10f1

~omments and Recommendations:

pon entering the classroom, students were at their seats, Dr. Stabile was returning tests papers and Mrs. Redden was projecting the quiz on the
oard using the ladybug. Mrs. Redden reviewed the target for the day and reminded students when the Living Environment Regents was being given.
rior to going over the quiz, Mrs. Redden projected her eboard on the Smart board and demonstrated to the students how to access her extensive
aview materials available for student use. Both Mrs. Redden and Dr. Stabile spoke to the class about the importance of trying several practice regent
nd one student added that Castle Learning could also be utilized to practice for the regents.

Score Max Criteria
18.98 20 5
18.98 20 5

Avg Last Completed
3.796 06/20/2019
3.796

Irs. Redden redirected the students to the quiz that was just handed back and asked students if there were any questions. One student raised his

and and Mrs. Redden praised the student indicating that the question was a "tough one." Mrs. Redden explained that the question was looking for a
2quence, what happened first, second, etc. with Dr. Stabile adding to identify the key vocabulary words. Following a discussion of the sequence of
vents, Mrs. Redden worked with the class on eliminating multiple choice answers which could not possibly be correct before determining the correct

nswer.

Irs. Redden continued the process of asking students if they had questions pertaining to the quiz and working through finding the correct answer
wrough questioning and discussion.
|

lotal Overall Score:

3.75

Rating

Score

Total Overall Score (3.75/4)

3.75
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Observation Rating
Highly Effective

3.5-4

Effective

2.5-3.49

Developing

1.5-2.49

Ineffective

0-1.49




